Mistakes I’ve Made: NQT to Assistant Head   
researchED Northampton
5th October
Douglas Wise
@DoWise

	[image: Image result for what every teacher needs to know about psychology]
	[image: Image result for the hidden lives of learners]

	[image: Image result for responsive teaching book]
	[image: ]

	[image: ]
	[image: ]





[image: Image result for research ed]

The biggest mistake I made was to believe that learning could be reliably and neatly split into single lesson units
Blog: https://www.douglaswise.co.uk/mistakes-ive-made-nqt-year/
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Source: What Every Teacher Needs to Know About Psychology, by David Didau and Nick Rose (p.115)
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Source: The Hidden Lives of Learners, by Graham Nuttall (p.15)
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Source: Responsive Teaching, by Harry Fletcher-Wood (p.30)
I failed to meaningfully celebrate the many and varied successes of the majority of my students
Blog: https://www.douglaswise.co.uk/head-of-year-mistakes/
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Source: What Every Teacher Needs to Know About Psychology, by David Didau and Nick Rose (p.196)






















I thought that questions about the decisions I made or the views I held were criticisms of my ability to do the job
Blog: https://www.douglaswise.co.uk/some-advice-for-newish-or-aspiring-heads-of-department/
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Source: Messy, by Tim Harford (p.61)
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Source: Messy, by Tim Harford (p.35)







I failed to pause long enough to consider the impact of my decisions on those around me and the opportunity costs
Blog: https://www.douglaswise.co.uk/assistant-headteacher-mistakes/
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Source: Adapt: Why Success Always Starts with Failure, by Tim Harford (p.254)

























Teaching requires such a high level of sensitivity to factors that are largely beyond our control
Blog: https://www.douglaswise.co.uk/teaching-experience-matters/
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Source: The Hidden Lives of Learners, by Graham Nuttall (p.24)
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Source: Secondary Curriculum and Assessment Design, by Summer Turner (p.205)
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Teachers can also structure sequences of learning so that students gain practice
over time. For example, reviewing previously taught content across weeks
or months. An easy way to do this is to move from modular to cumulative
assessment over the course of the year. Rather than teaching a topic and testin,
that topic, make sure the test includes other topics covered previously in thE
year. Cumulative tests ensure that students are exposed to key come);n on a
regular basis and encourages that repeated practice at recalling that knowled

is spaced over time. %
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‘In my experience, teaching is about sensitivity and adaptation. It is about
adjusting to the here-and-now circumstances of particular students. It is about
making moment-by-moment decisions as a lesson or activity progresses. Things
that interest some students do not interest others. Things that work one day may
not work the next day. What can be done quickly with one group has to be taken
very slowly with another group. What one student finds easy to understand may
confuse another student. In order to navigate the complexity of the circumstances
in which a teacher works, it is not possible just to follow a recipe. As a teacher,
youmake adaptations. You must. The important question is: what adaptations do
youmake? You can do it by a kind of blind trial and error, but it would be much
better if you knew what kinds of adaptations were needed, and why.
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For teachers new to a course, identifying the knowledge and pedagogical content knowl-
them far better pre-

edge needed saves them doing so one lesson at a time, and leaves
are still creating a mental model of what is to

pared. Novices plan painstakingly, as they
be taught (Livingston and Borko, 1989). Maya believes her approach can help teachers

build mental models of what is to be taught more quickly.
Teachers and departments can use this approach to codify and collate their experience

and wisdom. Lesson plans and slides tend not to transfer between contexts; representa-
tions and misconceptions can be used anywhere, tailored to teachers' contexts, needs
and preferences. Rather than relying on word of mouth to elicit teachers’ experience,
Maya hopes that constructing unit plans collaboratively can help teachers share knowl-

edge more effectively.
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As social animals, humans are highly sensitive to the unspoken rules - the
social norms - which govern social interaction and group membership. Schools
have long attempted to foster pro-social norms through school rules, and the
ethos and values they promote, but there may be some benefits to applying these
ideas more explicitly to classroom behaviour.

Students develop beliefs about the social norms of behaviour in the classroom
through observing their peers (especially peers who enjoy popularity or
approval amongst other students). Students who often observe other students
disrupting lessons will assume that such behaviour is socially normal and
acceptable. They may form negative attributions related to the teacher or
the subject based on these negative social norms, which act to reinforce the
disruptive behaviour in future lessons.
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From the middle of one of these groups, surrounded by out-
rage expressed by like-minded people, it is easy to believe the
world agrees with you. Of course the Internet is full of contrary
viewpoints that might challenge our assumptions and encour-
age us to think more deeply, but few of us realise we might
have to get out and look for those viewpoints. In the words of
author and digital activist Eli Pariser, a ‘filter bubble’ exists to
give us more of what we already believe. It is sometimes hard to
see that bubble for what it is. When our stream of social media
updates fits tidily into our preconceptions, we are hardly likely

to mess it up by seeking out the people who disagree.
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When deliberating with a group, then, we should be seek-
ing out people who think differently, who have had different
experiences and training, and who look different. Those people
may bring fresh and useful ideas to the table; even if they do
not, they’ll bring out the best in us — if only by making us feel
awkward and forcing us to shape up. That messy, challenging
process is one we should embrace.
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The final danger Tharp avoided is one we might call ‘hedonic
editing’, borrowing a term coined by Richard Thaler, the behav-
ioural economist behind the book Nudge. While denial is the
process of refusing to acknowledge a mistake, and loss-chasing is
the process of causing more damage while trying to hastily erase
the mistake, hedonic editing is a subtler process of convincing
ourselves that the mistake doesn’t matter.
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So the question implied by this is the following: what should teachers be
sensitive to? In an early study of teachers’ thinking, Philip Jackson (1968) found
that experienced teachers develop a high level of sensitivity to students’ level of
interest, their involvement, and their motivation. Experienced teachers can tell
from the atmosphere in the classroom, from the look in the students’ eyes, from
their questions and answers, from the way they engage in activities, how much
the students’ minds are engaged.

Effective teachers can use these signs to tell how effective they are being. They use
thesesigns to tell whether they need to change what they are doing, to speed up orslow
down, tointroduce more or less challenge. This approach s based on the commonsense
and widely held theory that learning is the natural consequence of actively engaged
minds: if students are highly involved in the activity, they are learning.
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Too often we pigeonhole teachers into thinking that they should be a certain way or
should fit a certain mould, yet a great teacher is usually someone who has found their
own way or ways; who brings something of themselves to the table. Sometimes, in the
hustle of a school life, we forget about the opportunity to help our teachers develop
themselves as individuals; sometimes as teachers we forget this about ourselves.
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